
 
A GUIDE FOR TEACHERS 
 

Rationale  
The Trinity High School Teaching and Learning framework is informed and underpinned by 
both the latest research evidence and our unique school context. Our framework is aligned 
to the Bordesley Multi-Academy Trust ‘Principles of Teachings’ (Appendix 1) which sets out 
the role of both the teacher and the student in the process of learning. The framework is also 
reviewed regularly, considering the changing needs of our learners.  So, for the academic 
year 2024-2025, our literacy focus is disciplinary, our assessment focus is summative, and 
our curriculum planning focus is KS3. We are also having a sharper focus on adaptive 
teaching, instructional coaching, and metacognitive learning. The framework will support 
progress for all students, including our most vulnerable learners (SEND PP and HPA), whilst 
allowing for teacher creativity and autonomy, so teachers feel empowered to be pioneers in 
their subject area.  
  

Our framework aligns to the latest research from the EEF on ‘Effective 
Professional Development’ (Appendix 2) and its recommendations:  
  
1. When designing and selecting professional development, focus on the mechanisms. 
There are 14 mechanisms, including: revisiting prior learning, presenting information from a 
credible source, modelling the technique, and encouraging monitoring.   
2. Ensure that professional development effectively builds knowledge, motivates staff, 
develops teaching techniques, and embeds practice.  
3. Implement professional development programmes with care, taking into consideration the 
needs and context of the school.  
  
Additionally, the framework aligns to the ECF (Early Career Framework), the Walthrus 
instructional coaching series, the Chartered College ‘Impact’ publication and the GTT (Great 
Teaching Toolkit) pillars of excellence. Each term, all teachers have expert-input on one of 
the Key Components of the Teaching and Learning Framework. This is then implemented on 
a subject level and revisited in Teaching and Learning briefings, where the component is 
linked to the practice within individual subject areas. We recognise the importance of subject 
specific CPD, and so subject development time has been built in to our CPD calendar.  
  
We are also committed to each teacher having autonomy over their professional learning 
and therefore, additional professional development opportunities are available to teachers 
and TAs such as: The GTT, NPQs, and Bespoke CPD pathways. Each year, conscious links 
between CPD and the SDP (School Development Priorities) are made, for example, in 2024-
2025, Quality of Education school development priorities include Disciplinary Literacy, 
Summative Assessment and Feedback.  
 



TEACHING & LEARNING FRAMEWORK 2024-25: 
 

 

 

 

 

 

 
 

 
 
 

 

 

 

 

 

 

 

 

 

 

The Key Components:  

Research evidence is clear, that the five components of our T&L framework are crucial for 
our students to make good progress. We therefore chose components to focus on based on 
our monitoring and quality assurance of teaching in school, the ECF framework, the 
Walkthrus and the GTT pillars of excellence.  
 
1. Curriculum Planning  
2. Expert Explanation and Modelling  
3. Questioning and Feedback  
4. Practice and Retrieval  
5. Metacognitive learning  
  
  
  

 
 
 



The Interwoven Strands:  
Evidence also strongly supports the development of our five interwoven strands. Interwoven, 
in that they are a key part of the success of each component.  
  
1. Cognitively Active  
Published in 2009, Dan Willingham’s ‘Why Students Don’t Like School’, is arguably one of the most 
influential books on cognitive science and its implications for teachers. We want our students to be 
actively engaged in their learning. We want them to be intellectually curious and to use their 
knowledge to ‘think hard’ about the subjects they are studying. The problem is that ‘thinking hard’ isn’t 
something that our brains are designed to do. Therefore, our teachers will use strategies to 
encourage the cognitive activity of our students and make thinking more attractive through 
accessibility.  
  
2. Literacy  
Research has shown that reading greatly aids cognitive development; a recent study revealed that 
students who read regularly do “significantly better” across the curriculum – including 9.9% better in 
Maths – than students who don’t read. Linked to this is the fact that reading is the best way to improve 
vocabulary,  
essential for success in every subject. If we want students to ‘think hard’ and we must equip them with 
the literacy skills to do this. Therefore, disciplinary literacy and reading for pleasure are two key foci of 
our Teaching and Learning framework, in this academic year.  
  
3. Rosenshine’s Principles  
In 2010, Barak Rosenshine published a set of principles of instruction based on a wealth of evidence 
from cognitive science and research into the practices of ‘master-teachers’. The 10 principles 
(Appendix 3) are not a universal checklist for any single lesson, but a guide for  
personal reflection. They are the grounding principles for teaching in many schools (including the 
Bordesley ‘Principles of Teaching’) because they are grounded in the common daily practices of the 
most effective teachers.  
  
4. Character for Learning  
The Jubilee Centre Character for Education Framework (Appendix 4) underpins our HEART values: 
Happiness, Excellence, Ambition, Respect and Tolerance.  
The development of children’s character sis an obligation we all share, not least parents. Whilst 
parents are the primary educators of their children’s character, empirical research tells us that parents 
want all adults who have contact with their children to contribute to such education, especially their 
children’s teachers. The development of character is a process that requires the development of 
individuals, society, and its schools.  
A society determined to enable its members to live well will treat character education as something to 
which every child has a right. Schools should consider questions about the kinds of persons their 
pupils will become, how the development of good character contributes to a flourishing life.   
We are using the ‘Character Teaching Inventory’ to make aspects of character education more explicit 
to the whole school community.  
  
5. Instructional Coaching  
Instructional coaching is one of the most powerful ways to improve our teaching. It involves one 
teacher working with another, to help them take small, actionable steps to improve their practice. 
Instructional coaching works by doing two things on a regular basis:  

1. Identifying an area for improvement, based on a short learning walk.  
2. Providing teachers with opportunities to rehearse, get feedback, and make 
continuous improvement.  

We have adopted the ‘every teacher a coach’ model by Step Lab. Instructional Coaching at Trinity 
High School follows a half termly cycle of Expert Input, Learning Walks, Subject QA, reflection, and 
agreeing on Actionable Steps. Revisiting of previous actionable steps is encouraged as part of 
ongoing reflection and improvement. Feedback conversations are crucial as part of the coaching 
process. All teachers have copies of Walkthru books 1 and 2 and are completing a specific GTT 
course, both of which help support the coaching dialogue in these sessions (see example appendix). 
Importantly, research has shown that engaging in the instructional coaching process can add two 
months to the students’ progress measures.  



CPD FOCI FOR ACADEMIC YEAR 2024-25: 
 

Autumn – Summative Assessment and Feedback   
 

• Assessment design  

• Making judgements  

• Eliciting the right evidence  

• Highly effective feedback  

• Data measuring  

• Standardised scores  

  

Spring – Disciplinary Literacy  
 

• Targeted vocabulary  

• Oracy and structured talk  

• Reading complex texts  

• Reading to support writing  

  

Summer – CPD Pathways  
 

• Instructional coaching  

• Promoting cognitively active classrooms 

• Adaptive teaching 

• Developing metacognitive learners  

• Developing assessment and feedback 

• Developing disciplinary literacy 

  



HOW WILL EACH HALF TERM LOOK? 

Autumn – Summative Assessment and Feedback: 
 
Date CPD Lead 
Monday 2nd  
September 

Expert Input: 

• Summative Assessment 

• Feedback 

• Data Measuring 

• Standardised Scores 
 
Expert Input: 

• Adaptive Teaching 

• George Baker 

Monday 9th  
September 

Pedagogical Development 

• Working groups 
• Subject 

Leaders/Teachers 

Monday 16th  

September 
Pedagogical Development 

• Working groups 
• Subject 

Leaders/Teachers 

Monday 23rd  
September 

Wider Inclusion • Ruth Bennett/ Ellie 
Young 

Monday 30th  
September 

Pedagogical Development 

• Subject-specific 
• Subject 

Leaders/Teachers 

Monday 7th  
October 

Pedagogical Development 

• Performance 
Management 

 
Learning Walks 

• Subject 
Leaders/Teachers 

Monday 14th  
October 

HoS Meeting 

• Decisions from 
Assessment working 
groups 

• AOB 
 
Learning Walks 

• Subject Leaders 
 
 

• Subject 
Leaders/Teachers 

Monday 21st  
October 

Monitoring and Coaching 

• Learning walk 
feedback & actionable 
steps 

• Grade reviews 

• Subject 
Leaders/Teachers 

 

 



FURTHER READING 

(Q of E BOOK LOANS) 

Autumn – Summative Assessment and Feedback: 
1. Allison, S. & Tharby, A. (2015). Making Every Lesson Count: Six principles to support great 

teaching. Chapter 5, Feedback; p. 165-200 

2. Christodoulou, D. (2017). Making Good Progress? The future of Assessment for Learning. 

3. Donarski, S. & Bennett, T. (2020). The ResearchED Guide to Assessment: An Evidence-Informed 

Guide for Teachers. 

4. Fletcher-Wood, H. (2018). Responsive Teaching: Cognitive Science and Formative Assessment in 

Practice. 

5. Griffith, A. & Burns, M. (2014). Outstanding Teaching: Teaching Backwards. Chapter 4, Looking 

for Proof of Learning; p.141-178. Chapter 6, Feedback; p. 229-270  

6. Lucas, B. (2024). Impact. Approaches to Assessment: Supporting all learners to progress and 

thrive. (Issue 21). 

7. Lemov, D. (2021). Teach Like a Champion 3.0. Chapter 3, Check for Understanding; p.75-138. 

Chapter 7, Building Ration Through Questioning; p.265-323. 

8. McCarthy, A. (2024). Making Space for Able Learning: Rethinking assessment.  

9. Morrison McGill, R. (2021). Mark. Plan. Teach. 2.0. 8. Myatt, M. (2020). Back on Track: Fewer 

Things in Greater Depth. Chapter 4, School Systems; p. 103-124. 

 
Spring – Disciplinary Literacy: 
1. Lemov, D. (2016). Reading Reconsidered: A Practical Guide to Rigorous Literacy Instruction. 

2. Mannion, J. & McAllister, K. (2020). Fear is the Mind Killer: Why Learning to Learn Deserves 

Lesson Time and How to Make it Work For Your Pupils. Chapter 5, Components of a Complex 

Intervention (Oracy); p. 160-182.  

3. Mortimore, K. (2020). Disciplinary Literacy and Explicit Vocabulary Teaching: A Whole-School 

Approach to Closing the Attainment Gap. (Subject-specific chapters) 

4. Quigley, A. (2020). Closing the Reading Gap.  

5. Rowland, M. (2017). Learning Without Labels: Improving Outcomes for Vulnerable Pupils. 

Tackling the Language Gap; p. 57-59. Supporting Struggling Readers at KS3; p. 88-90. (VL) 

 
Summer – CPD Pathways: 
Further reading TBC depending on pathway chosen. 
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1. Greet students as they enter the classroom and get students standing behind desks
2. Set expectations for a calm and purposeful start to lessons, with  do now  retrieval practice routinely the first activity
3. Insist on  Golden Silence  for the teacher instruction and independent practice phases of the lesson (CA)
4. Use targeted, challenging  uestioning to engage all students (VL) (CA)
5. Ensure written work is completed to a high standard to demonstrate ambition and excellence (CA)
6. Remind students of the expectations around respect and tolerance in your classroom and have a refocus conversation

where there are breaches
7. Use applause moments to celebrate success and add character praise points toBromcom

a) Trinity classroom routines are embedded
b) The Trinity behaviour policy is applied consistently
c) Demonstration of character values is reinforced and praised
d) Teachers refocus and reset negative behaviour
e) Strategies to ensure active participation and engagement are embedded

                                       

1. Ensure that the en uiry  uestion is shared with the students and that they understand what they are learning and why
(VL) (CA)

2. Plan so that challenge is an integral part of your lesson, not a  bolt on  activity (VL) (CA)
3. Make links between current learning and prior learning to develop students  contextual understanding
4. Teach disciplinary knowledge explicitly, so that students can use substantive knowledge and key vocabulary more

e ectively
5. Explicitly pre-teach key vocabulary needed to access new material (VL) (CA)
6. Exploit curriculum opportunities for students to understand more about diversity
7. Show case examples of excellence in student work

a) The curriculum is ambitious and coherently se uenced, and promotes subject
mastery

b) Teachers have strong subject knowledge which is used to explain the purpose and
context of the lesson

c) Misconceptions are planned for and addressed
d) Disciplinary literacy is used to develop students  understanding and mastery of the

subject
e) Diversity is celebrated through the subject curriculum
f) Have a clear idea of what  right is right  looks like in your subject

                                          

1. Present new material in small steps, making connections with prior learning
2. Frame the explanation around a key  uestion that needs to be answered (CA)
3. Pre-empt common misconceptions and tackle them explicitly
4. Choose strategies to make explanations clearer, such as stories, analogies, metaphors, Frayer model etc andreal world

examples. (VL)
5. Use video   written information only to support your own expert explanation
6. Re-explain a concept or explain it in a di erent way, when students are struggling to understand (VL)
7. When whole class modelling, make use of technology, such as a visualiser (VL)
8. Think carefully about which students need worked examples and which students need to think more independently (VL)

(CA)
9. Repeatedly model the underlying principles of what  right is right  looks like through writing stems, vocabulary, problem-

solving or practical aspects (CA)
10. Model steps to success, verbalising the cognitive processes and providing sca olds (VL)

a) Subject expertise is used to explain and model challenging concepts and ideas to
novice learners

b) Teachers plan explanations in advance, taking into consideration cognitive load and
any common misconceptions

c)  ew knowledge is explained using the Seven Key Principles of Explanation as
guidance

d) Use of subject hinterland to enhance explanations
e) Use of modelling to demonstrate expert thinking and develop metacognitive learning

                                         

1. Ensure  right is right  responses are elicited from students during whole-class  uestioning and feedback
2. Use cold calling and circulation to check for understanding
3. Use  no opt out  and  talk for learning  techni ues to ensure students are referring to previously taught content and

know where to find the answers
4. Use think, pair, share and show me boards to ensure all learners are involved in  uestioning
5. Develop deeper learning by planning for and asking probing  uestions (ABC  uestioning) and or counterfactual thinking

(CA)
6. Give students sufficient thinking time, especially when asking probing and process  uestions.
7. Encourage students to use subject specific vocabulary through using  right is right  (VL) (CA)
8. Use feedback most appropriate to the learning topic subject self regulatory (VL)

a) Questioning is used by teachers to both elicit evidence of understanding and to
secure deeper learning

b) All students are active learners who are engaged in the  uestioning process
c) Questioning develops student ability to think and work metacognitively
d) Feedback is given in a timely manner, with targets that are specific, accurate, clear

and actionable
e) Feedback is framed around Dylan Wiliam s 5Rs and is topic, subject and self

regulation focused.

                                       

1. Use the learning journal, or notes in exercise books, as the basis for retrieval practice, so that students can prepare or
find the answers to the  uestions they are unsure of

2. Give students time to answer the  uestions   complete the retrieval activity (VL)
3. Plan for spaced practice i.e. retrieval   practice away from the point of learning (CA)
4. Use a range of retrieval activities such as  ui  es, elaborative interrogation and knowledge organisers
5. Check students  work for accuracy and ensure students address any knowledge gaps (CA)
6. Gradually increase level of independent practice, with substantial time given for silent individual work. For most subjects

this will involve at least some element of extended writing (CA)
7. Identify the students who are ready to move from guided to independent practice and gradually withdraw sca olding

(CA)

a)  ew knowledge is rehearsed at the point of learning
b) Retrieval of knowledge is low stakes and built into the Trinity learning cycle
c) Retrieval practice is used away from the point of learning, to improve students  long

term retention and understanding
d) Teachers use practice responsively moving between guided and independent

practice as appropriate to the learner s needs
e) Deliberate practice is used to improve assessment techni ue

                                       

1. Encourage students to make use of their knowledge to both find answers and to ask  uestions (CA)
2. Encourage students to re ect on areas of strength in their knowledge and what they need to focus on
3. When modelling your thinking, be explicit about every choice made during the process, including correcting or

improving your response.
4. Provide opportunities for pupil-pupil dialogue to build on subject knowledge (VL) (CA)
5. For motivation, think about the level of challenge, students should neither be in comfort or panic  one (CA)
6. Use the Progress Assistant to also ask process  uestions (VL)
7. Use homework to encourage learner self regulation (CA)

a) Planning, monitoring and evaluating work is taught through subjects rather than
generically

b) Teachers narrate their own thinking to model metacognitive thinking
c) Teachers promote and develop metacognitive talk
d) Opportunities for students to re ect on and monitor their strengths and areas for

improvement are planned into the curriculum
e) Teachers support students  motivation to undertake the learning tasks

                                            


