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A GUIDE FOR

TEACHERS

Rationale

The Trinity High School Teaching and
Learning framework is informed and
underpinned by both the latest research
evidence and our unique school context.

Therefore, it is reviewed on a regular basis
as new evidence comes to light and the
needs of our school change.

There have been some additional
interwoven strands incorporated for the
year 2023-2024, though the individual

components remain unchanged, as these
are known to alter long term memory and
support learning.

The framework will support progress for
all students, including our most vulnerable
learners, whilst allowing for teacher
creativity and autonomy, so teachers

feel empowered to be pioneers in their
subject area.

Our framework aligns to the latest research from the EEF on
‘Effective Professional Development’ and its recommendations:

1. When designing and selecting
professional development, focus on the
mechanisms. There are 14 mechanisms,
including: revisiting prior learning,
presenting information from a credible
source, modelling the technique, and
encouraging monitoring.

(see EEF document in appendices)

2. Ensure that professional development
effectively builds knowledge, motivates
staff, develops teaching techniques, and
embeds practice.

3. Implement professional development
programmes with care, taking into
consideration the needs and context of
the school.

Additionally, the framework aligns to the
ECF (Early Career Framework), the Walthrus
instructional coaching series and the GTT

(Great Teaching Toolkit) pillars of excellence.

Each half term, all teachers have expert
input on one of the Key Components of the

Teaching and Learning Framework. This is
then implemented on a subject level and
revisited in Teaching and Learning briefings,
where the component is linked to the

GTT courses and individual subjects. We
recognise the importance of subject specific
CPD, and so subject development time has
been built in to our CPD calendar.

We are also committed to each teacher
having autonomy over their professional
learning and therefore, additional
professional development opportunities
are available to teachers and TAs such as:
The GTT, NPQs and Mode B Teaching
Strategy focus.

Each year, conscious links between CPD and
the SDP (School Development Priorities)

are made, for example, in 2023-24, Quality
of Education school development prioritie
include Literacy, Assessment and Feedback
at KS3 and SEND provision.

TEACHING & LEARNING
FRAMEWORK 2023-24

INSTRUCTIONAL
COACHING

Metacognitive Curriculum
Learning Planning

LITERACY

CHARACTER FOR

Practice PROGRESS LEARNIT

and
Retrieval

Expert Explaining

COGNITIVELY & Modelling
ACTIVE

ROSENSHINE’S
PRINCIPLES

The Key Components:

Research evidence is clear, that the five components of our T&L framework are crucial for our
students to make good progress.

We therefore chose components to focus on based on our monitoring and quality assurance of

teaching in school, the ECF framework, the Walkthrus and the GTT pillars of excellence.
1. Curriculum Planning 4. Practice and Retrieval
2. Expert Explanation and Modelling 5. Metacognitive learning

3. Questioning and Feedback




The Interwoven Strands:

Evidence also strongly supports the development of our five interwoven strands. Interwoven, in
that they are a key part of the success of each component.

1. Cognitively Active parents. Whilst parents are the primary

Published in 2009, Dan Willingham’s "Why
Students Don't Like School’, is arguably
one of the most influential books on
cognitive science and its implications for
teachers. We want our students to be
actively engaged in their learning. We
want them to be intellectually curious and
to use their knowledge to ‘think hard’
about the subjects they are studying.

The problem is that ‘thinking hard” isn't
something that our brains are designed
to do. Therefore, our teachers will use
strategies to encourage the cognitive
activity of our students and make thinking
more attractive and appealing.

. Literacy

Research has shown that reading helps
cognitive development; a recent study
revealed that students who read regularly
do “significantly better” across the
curriculum — including 9.9% better in
Maths — than students who don't read.
Linked to this is the fact that reading

is the best way to improve vocabulary,
essential for success in every subject. If
we want students to ‘think hard’ and we
must equip them with the literacy skills
to do this. Therefore, disciplinary literacy
and reading for pleasure are two key foci
of our Teaching and Learning framework,
in this academic year.

. Rosenshine’s Principles

In 2010, Barak Rosenshine published

a set of principles of instruction based

on a wealth of evidence from cognitive
science and research into the practices

of ‘master teachers’. The 10 principles
(see Rosenshine’s principles document in
appendices) are not a universal checklist
for any single lesson, but a guide for
personal reflection. They are so popular
because they are grounded in the common
daily practices of many effective teachers.

. Character for Learning

The Jubilee Centre Character for
Education Framework (see Character
Framework in appendices) underpins our
HEART values: Happiness, Excellence,
Ambition, Respect and Tolerance.

The development of children’s characters
is an obligation we all share, not least

educators of their children’s character,
empirical research tells us that parents
want all adults who have contact with
their children to contribute to such
education, especially their children’s
teachers. The development of character is
a process that requires the development
of individuals, society, and its schools.

A society determined to enable its
members to live well will treat character
education as something to which every
child has a right. Schools should consider
questions about the kinds of persons their
pupils will become, how the development
of good character contributes to a
flourishing life.

We are using the ‘Character Teaching
Inventory’ to make aspects of character
education more explicit to the whole
school community.

. Instructional Coaching

Instructional coaching is one of the

most powerful ways to improve our
teaching. It involves one teacher working
with another, to help them take small,
actionable steps to improve their
practice. Instructional coaching works by
doing two things on a regular basis:

1. Identifying an area for improvement,
based on a short learning walk.

2. Providing teachers with opportunities
to rehearse, get feedback, and make
continuous improvement.

We have adopted the ‘every teacher a
coach’ model by Step Lab.

Instructional Coaching at Trinity High
School follows a half termly cycle of
Expert Input, Learning Walks, Subject QA,
reflection, and agreeing on Actionable
Steps. Revisiting of previous actionable
steps is encouraged as part of ongoing
reflection and improvement. Feedback
conversations are crucial as part of the
coaching process. All teachers have
copies of Walkthru books 1 and 2 and
are completing a specific GTT course,
both of which help support the coaching
dialogue in these sessions (see example
appendix). Importantly, research has
shown that engaging in the instructional
coaching process can add two months to
the students’ progress measures.

CPD FOCI

FOR

ACADEMIC YEAR

2023-24

Autumn 1 - Cognitively Active

* High expectations

* Means of participation
e Challenge

e Words, words, words
* Stop, think, Listen

* Think for yourself

Autumn 2 - Literacy

e Building a culture of reading

e Close Reading

* Pre reading Instruction for complex texts
e Disciplinary Literacy

* | say, you say; my turn, your turn

e Redrafting

Spring 1 - Assessment & Feedback

e Strategies to check for understanding
* Scaffolding verbal responses

e Formative use of tests

* Assessment: Test Design

e Assessment: Triangulate the Data

* Whole Class Feedback and the 5Rs

Spring 2 - Curriculum Planning

e Diversity: Ways into curriculum building
e British Values

* Teach to the Top

e SEND: Aim High, Plan Support

e Authentic connections

* Types of subject knowledge

Summer 1 - Metacognitive Learning

Set the challenge

Metacognitive Talk: Narrate the Thinking
Metacognitive questioning

Modelling

Self-regulation and motivation strategies
Creativity opportunities for choices

Summer 2 - Mode B Teaching
(Optional pathways)

Collaborative Learning

Homework as guided study

Enquiry Projects

Oracy: Debating

Oracy: Talk for Writing

Independent Learning: Pre-Reading



HOW WILL EACH
HALF TERM LOOK?

Autumn 1: Cognitively Active

Monday 4th
September

Monday 11th
September

Monday 18th
September

Monday 25th
September

Monday 25th
September

1 week

Monday 2nd
October

Monday 9th
October

Monday 16th
October

Monday 23rd
October

CPD

Expert Input:

e Cognitively Active

* Every teacher a teacher of SEND
¢ Instructional Coaching

MAT Liaison:
Curriculum and Assessment at KS3

* Subject Development CPD -
embedding the expert input in
our subject areas

e HOS Meeting

Subject Development CPD -
SEND Subject reflection

Learning Walks —
Cognitively Active

Subject Development CPD —
Student voice and book looks

Subject Development CPD —
Subject Specific CPD

Subject Development CPD -
Curriculum Planning

Wider Inclusion Expert Input

e George Baker/ Hannah Daniels
e Katie Loader/ Simon Marshall
e |ou Jordan

e Subject Leaders

e Subject Teachers
e Subject Leaders

George / Simon and

Subject Leaders

Subject Leads / Lead Practitioners
Subject Leaders

Subject Leaders

Subject Leaders

Ruth Bennett

FURTHER READING
(Q of E BOOK LOANS)

Autumn 1 - Cognitively Active

1

. Allison, S. & Tharby, A. (2015). Making

Every Lesson Count: Six Principles to
Support Great Teaching. Chapter 1,
Challenge; p. 13-50

. Didau, D. (2019). Making Kids Cleverer:

A Manifesto for Closing the Advantage
Gap. (VL)

. Griffith, A. & Burns, M. (2014).

Outstanding Teaching: Teaching
Backwards. Chapter 1, Setting High
Expectations; p.11-54. Chapter 5,
Challenge; p. 179-228.

. Lemoy, D. (2021). Teach Like a Champion

3.0. Chapter 4, Academic Ethos; p.
139-186. Chapter 11, High Behavioural
Expectations; p.419-474.

. Mansworth, M. (2021). Teach to the Top
. Rowland, M. (2017). Learning Without

Labels: Improving Outcomes for
Vulnerable Pupils. Striving for excellence
for all; p. 39-40. (VL)

. Thompson, S. (2022). Berger's an Ethic of

Excellence in Action

Autumn 2 — Literacy

1

. Mannion, J. & McAllister, K. (2020).

Fear is the Mind Killer: Why Learning to
Learn Deserves Lesson Time and How to
Make it Work For Your Pupils. Chapter 5,
Components of a Complex Intervention
(Oracy); p. 160-182.

. Mortimore, K. (2020). Disciplinary

Literacy and Explicit Vocabulary
Teaching: A Whole-School Approach to
Closing the Attainment Gap.
(Subject-specific chapters)

. Quigley, A. (2020). Closing the
Reading Gap.
. Rowland, M. (2017). Learning Without

Labels: Improving Outcomes for
Vulnerable Pupils. Tackling the Language
Gap; p. 57-59. Supporting Struggling
Readers at KS3; p. 88-90. (VL)

Spring 1 — Assessment and
Feedback

1.

4.

Allison, S. & Tharby, A. (2015). Making
Every Lesson Count: Six principles to
support great teaching. Chapter 5,
Feedback; p. 165-200

. Christodoulou, D. (2017). Making Good

Progress? The future of Assessment for
Learning.

. Donarski, S. & Bennett, T. (2020). The

ResearchED Guide to Assessment: An
Evidence-Informed Guide for Teachers.

Fletcher-Wood, H. (2018). Responsive
Teaching: Cognitive Science and
Formative Assessment in Practice.

. Griffith, A. & Burns, M. (2014).

Outstanding Teaching: Teaching
Backwards. Chapter 4, Looking for Proof
of Learning; p.141-178. Chapter 6,
Feedback; p. 229-270

. Lemoy, D. (2021). Teach Like a Champion

3.0. Chapter 3, Check for Understanding;
p.75-138. Chapter 7, Building Ration
Through Questioning; p.265-323.

. Morrison McGill, R. (2021). Mark. Plan.

Teach. 2.0.

. Myatt, M. (2020). Back on Track: Fewer

Things in Greater Depth. Chapter 4,
School Systems; p. 103-124.




9. Sherrington, T. (2017). The Learning
Rainforest: Great Teaching in Real
Classrooms. Chapter 5, How Does
Assessment Work?; p.114-138.

Spring 2 — Curriculum Planning

1. Howard, K. & Hill, C. (2020). Symbiosis:
The Curriculum and the Classroom

2. Kidd, D. (2020). A Curriculum of Hope:
As Rich in Humanity as in Knowledge

3. Lemoyv, D. (2021). Teach Like a
Champion 3.0. Chapter 2,
Lesson Preparation; p.37-74.

4. Sealy, C. & Bennett, T. (2020).
The ResearchED Guide to Curriculum
Planning: An Evidence-Informed Guide
for Teachers

5. Myatt, M. (2020). Back on Track:
Fewer Things in Greater Depth. Chapter

3, Some Curriculum Principles; p.78-102.

6. Myatt, M. & Tomsett, J. (2023).
SEND Huh: Curriculum Conversations
with SEND Leaders

7. Sherrington, T. (2017). The Learning
Rainforest: Great Teaching in Real
Classrooms. Chapter 3, The Curriculum
Debate; p. 67-90.

Summer 1 — Metacognitive Learning

1. Mannion, J. & McAllister, K. (2020).
Fear is the Mind Killer: Why Learning to
Learn Deserves Lesson Time and How to
Make it Work For Your Pupils. Chapter
1, High Impact for Low Cost, or Snake
Oil for Hipsters?; p.35-42. Chapter 5,
Components of a Complex Intervention
(Metacognition & Self-Regulated
Learning); p. 183-268.

2. Tomsett, J. (2021). Collins et al's
Cognitive Apprenticeship in Action
(Subject-specific pages)

3. Webb, J. (2021). The Metacognition
Handbook

Summer 2 — Mode B Teaching

1. Lemoyv, D. (2021). Teach Like a Champion
3.0. Chapter 8, Building ratio Through
Writing; p.323-352. Chapter 9, Building
Ration Through Reading; p. 353-384.

APPENDICES

EFFECTIVE PROFESSIONAL DEVELOPMENT
The mechanisms of PD

A BUILDING KNOWLEDGE
1.

Mareso

Revisiting

prior learning

B MOTIVATING TEACHERS

3
Setting
and agreeing
on goals

C DEVELOPING TEACHING TECHNIQUES
o
the technique

D EMBEDDING PRACTICE

5
Providing
affirmation and

4 "

3
information
from acredible
source

after progress

[
Instructing
teacherson

how to perform

a technique

9
Monitoring
and providing
feedback

11 13
mem?g 12 Encouraging 14
prompts N ‘monitoring i
and cues Prompting corr.’tr:x'gggcgiﬁc

action sp
planning repetition

This resource supports the ‘Effective Professional Development’ guidance report.

Rehearsing
the technique

A Education

Endowment
Foundation

Reflection

Think about a PD programme that you have
designed, selected, or participated in.

e Can you identify whether any of the 14
mechanisms were present?

e Can you identify where a mechanism could
have been used to improve the PD?

10
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TAKEN FROM THE INTERNATIONAL ACADEMY OF EDUCATION
This poster is from the work of Barak Rosenshine who based these ten principles of instruction

and suggested classroom practices on

Rosenshine’s Principles of Instruction
THE PRINCIPLES OF INSTRUCTION

quires and uses new information

m reseerch on the classroom practices of those teachers

m research on how the brain a:

g
!
T§

st gains

students show the highe

whose

A

» findings from stucies that taught learning strategles to students,

mory is small, only handling a few bits of

ur working me
information at once. Avoid its overload — present new material

ent of instruction. It helps

Daily review is an important compon

strengthen the connections of the m

recall fre

arned. Automatic
iving and creativity.

terial le

tered

en first steps are ma

and proceed only

mall step

Ins

emory for problem so

es working m

nitive support to help them learn how to

d cog

Students nee
olve problems. Mode
thinking ou

ssul teachers spend more than half the class

most Succe
e lecturing,

The

tim:

ar

olling, worked examples and teache
loud help clarify the

vo

Question:

5

stion

termine how well the materia

demonstrating and asking qu

tved

pecific steps invo

]
o
o
=
o
3
9

rtod

allow the teache

achers merely ask "Are there any questions?

e

uccessful 1

0 questions ar

aborate and
tere it in their long-term

as5e, @

eed addtional time to rephr

n

ents

Stud

Se

ms. Fa

e

nto mean no probl

2

ak
y contrast, more successful teachers check

N e aret

B

built in more time for thi

summarise new material in order to

on all students.

uccessful teach

Mores

emory.

m

INETY

A0CALISHAAINI]

learning. They can

ssist

affolds are part of cognitive apprenticeship

include modelling, teacher thinking aloud, cue cards and
IS
5

Scaffolds are temporary supports 1o

checklists

A success rate of around 80% has been found to be optimal,
showing students are learning and also being challenged
Better teachers taught in small steps followed by practice

ved In recalling recently-learned material

embeds it in long-term memory. And the more this happens
the easier it is to connect new material t

The effort inve

omatically. This

tudents’ working memory.

ming' —an

ctice produces overle
aterial to be recalled au

Independent pra
process for new m

uch prior knowledge

ensures no overloading of

1M1

10



12

Trinity High School
& Sixth Form Centre

@ Easemore Road, Redditch, Worcestershire B98 8HB
(SatNav — B98 8DS)

(. 01527 585859

01527 65587
[ office@trinityhigh.net

I‘a
www.trinity.worcs.sch.uk



