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1. Make a list of all the poems from the ‘Conflict’ cluster. There are 15 poems in all. Can you remember the names of the poets?  

 

•  

•  

•  

•  

•  

•  

•  

•  

•  

•  

•  

•  

•  

•  

•  

     

2. Create brief revision note summaries for each poem, using your notes from lessons. You could use the following format. 

     

Poem Structure Language and imagery 

Contextual 

information/about  

the author 

Compare  

with … 
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Suggested notes for the poems 

Remember that there may be different ways of looking at the poems and these notes may only represent one approach. 
 

Poem Structure Language and imagery 

Contextual 

information/about  

the author 

Compare  

with … 

‘A Poison Tree’ 

William Blake 

1794 

• Four quatrains of two rhyming 

couplets each. 

• Each line end-stopped 

(emphasises the rhyme). 

• Alternating Trochaic (stressed 

followed by unstressed 

syllables). 

• Trimeter (3 beats) –with Iambic 

(unstressed followed by 

stressed) tetrameter (4 beats) 

create a tension within the 

poem reflecting the subject of 

the poem. 

• Sibilance (sunned it with smiles/and with 

soft deceitful wiles) emphasising the 

negative nature of the tree changes to 

alliteration of ‘b’ sounds (both, bore, 

bright) to emphasise his rage. 

• Time references to ‘day and night’ and 

‘night and morning' to emphasise the 

consuming nature of the anger. 

• ‘an apple bright’ – symbolises his hatred 

and anger. 

• ‘and’ stresses the childlike quality and 

increases the pace. 

• Tree is an extended metaphor for the 

suppression of anger. 

• 18th century printmaker 

and combined poetry and 

images. 

• Romantic poetry – arguing 

against the negative 

effects of the Industrial 

Revolution and a return to 

a gentler way of life. 

• Taken from ‘Songs of 

Experience’ and seemingly 

aimed at children to allow 

them to understand the 

negative world they would 

have to cope with. 

• ‘The 

Destruction of 

Sennacherib’ 

• ‘A Poison Tree’ 

• ‘The Man He 

Killed’ 

‘The Destruction 

of Sennacherib’ 

Lord Byron 

1815 

• Anapestic (2 unstressed 

syllables followed by stressed) 

tetrameter (4 beats per line) to 

echo the sound of the forces 

advancing and create feeling of 

constant threat. 

• Rhyming couplets to strengthen 

the structure, again reflecting 

the strength of the army. 

• Repetition of ‘and’ stresses their power 

and overwhelming nature of the forces. 

• Sibilance (sheen/spears/stars/sea and 

ongoing) showing the evil and power. 

• Sensuous imagery throughout (purple and 

gold / stars on the sea) emphasises the 

wealth and glamour of the invaders. 

• Image of wolf attacking sheep reflects 

evil predator attacking innocent. 

• Based on a biblical story in 

which the Assyrian king 

tries to invade Jerusalem 

but is defeated by the 

religious forces there.  

• War was a significant 

concern in Europe - so 

poem where the sides of 

good were helped by God 

to defeat invaders would 

be popular. 

• ‘Exposure’ 

• ‘The Charge of 

the Light 

Brigade’ 

• ‘Poppies’ 

• ‘What Were 

They Like?’ 
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‘Extract from The 

Prelude’ 

William 

Wordsworth 

1850 

• Blank verse with iambic 

(unstressed/stressed) 

pentameter (5 beats) with no 

rhyme to reflect a 

conversation, developed further 

by the first person narration, 

but could also suggest a 

troubled mind? 

• Three main sections: starts 

light and carefree, but becomes 

ominous when the mountains 

appear on line 21.  

• Ends with a reflection on his 

experience.  

• Begins with plain language reflecting a 

conversation describing a simple event, 

but the ‘led by her’ introduces the power 

of nature from the start. 

• Oxymoron: ‘troubled pleasure’ – nature is 

intimidating yet beautiful. 

• Personification: ‘glittering idly’ the 

beauty of nature is made clear, but the 

lack of movement contrasts with the 

progress of the boat. It is man who seems 

to be in control at this point. 

• Ominous description of nature: ‘huge’ is 

repeated and its placing at the end of 

the line emphasises it.  

• Personification returns, but now nature 

is threatening: ‘upreared’ and ‘strode 

after me’ and emphasised by series of 

plosive p’s and b’s. 

• He now returns ‘trembling’ ‘in grave and 

serious mood’. 

• The positive descriptions from earlier 

and replaced by negative. 

• Fear shown by asyndeton (omission of 

conjunctions) in line 39-41 suggest his 

shock. 

• Romantic poet: reflected 

here with a poem in which 

images of nature have 

authority over man and 

nature shown as beautiful 

as well as dangerous. 

• Published by his wife after 

his death – the poem was 

long and autobiographical: 

shows his growth as he 

comes to terms with who 

he is and his place in the 

world. 

• ‘The 

Destruction of 

Sennacherib’ 

• ‘A Poison Tree’ 

• ‘Exposure’ 

‘The Man He 

Killed’ Thomas 

Hardy 

1902 

• Stanzas start with speech marks 

indicating actual speech with 

poem taking the form of a 

dramatic monologue. 

• Simple vocabulary suggests ordinary 

speaker – reinforced by lack of imagery. 

• Repetition and mirrored sentence 

structures pair the speaker with the man 

he killed (face to face / I shot at him as 

he at me) 

• Written during the Boer 

War between British and 

Dutch settlers in South 

Africa, poem addresses the 

pointlessness of war.  

• ‘The Charge of 

the Light 

Brigade’’ 

• ‘Exposure’ 
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 • Regular meter of trimeter (3 iambic 

feet) with tetrameter (4 iambic 

feet) in the 3rd line of each stanza 

and ABAB rhyme create an informal 

tone as the man tries to explain 

himself and his actions.  

• The five equal stanzas might 

reflect the commonality of men in 

war as everyone is the same. 

• Frequent enjambment and lack of 

end-stopped lines further develop 

the idea that these are thoughts as 

they are developed. 

• Modal verb: ‘should’ (line 3) underlines 

how what happened was not right. 

• Weak ending of third stanza with 

‘although’ shows speaker trying to 

convince himself that he killed a ‘foe’, 

but failing which is further developed by 

the repetition of ‘because’.  

• The frequent repetition suggests a 

developing explanation – as though he is 

making up his reasons with one thought 

leading to the next. 

• Switch from first to second person in 

final stanza as it widens from one 

person’s experience to everyone’s. 

• Hardy was against the war 

and felt that it had more 

to do with the rich 

mineral mines in the area. 

 

‘Cousin Kate’ 

Christina Rossetti 

1860 

• Monologue giving a personal point 

of view addressing ‘Cousin Kate’. 

• Traditional ballad with ABAB rhyme 

scheme alternating lines of iambic 

(unstressed / stressed) trimester (3 

beats) and tetrameter (4 beats) 

which creates a constant beat and 

may reflect the constancy of the 

speaker’s bitterness.  

• Rhetorical questions convey speaker’s 

confusion over why she was selected by 

him. 

• Active verbs being used by the 

nobleman emphasise his power and 

control over her. 

• Juxtaposition in line 45 ‘shame/pride’ 

underlines the tension in poem. 

• Rossetti volunteered at 

the St Mary Magdalene 

‘House of Charity’ for 

‘fallen women’ from 1859 

until 1870 and the poem 

may be her attempt to 

give them a voice. 

• ‘Catrin’ 

• ‘The Class 

Game’ 

• ‘A Poison Tree’ 

‘Half-Caste’  

John Agard 

1996 

• Short lines without much 

punctuation - used instead of full-

stops to create a conversational 

tone. Makes it sound more 

emotional. 

• Mixture of dialects reflecting the 

merging of identities. 

• Direct address – challenges the reader 

and their prejudices. 

• Extended metaphor of half a person 

challenges the idea that being from only 

one race means you are whole. 

• Series of comparisons to underline the 

ridiculous idea of half being worth less. 

• Born in Guyana to a 

Caribbean father and 

Portuguese mother. 

• Objecting to the term 

‘half-caste’ which was 

used to describe someone 

of mixed race. 

• ‘The Class 

Game’ 

• ‘No Problem’ 
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‘Exposure’ 

Wilfred Owen 

1917 

• 8 quintets (5 line stanzas) with 

ABBA for 4 lines which serve to 

reflect the unchanging nature 

of life in the trenches.  

• They are followed by a shorter 

last line which is indented to 

emphasise its importance  

• This serves to disrupt the 

otherwise regular rhythm, but 

the interruptions are not 

significant and ‘nothing 

happens’.  

• Together this creates a feeling 

of endless boredom and 

repetition without action. 

• The rhyme is full of half-rhyme 

‘burn/born, us/ice, grow/grey’ 

which unsettle the reader and 

creates a negative feeling 

within the poem. 

• Alliteration (fourth stanza as example) 

with the ‘s’ sounds creating the sound of 

bullets starting the stanza before giving 

way to repeated ‘f’ and then ‘w’ slowly 

returning the reader to a peaceful and 

quiet tone with ‘nothing happening’. 

• Assonance (third and sixth stanza as 

examples) of long ‘o’ sounds ‘soak, 

know, grow’ emphasises the slowness of 

life.  

• Personification of the weather – the real 

enemy? 

• Written during WW1 and 

focusing on the experience 

of the ordinary solider in 

the trenches. 

• Many soldiers had to cope 

with severe weather in the 

trenches.   

• ‘The Man He 

Killed’ 

• ‘The Charge of 

the Light 

Brigade’ 

• ‘Poppies’ 

• ‘Belfast 

Confetti’ 

• ‘War 

Photographer’ 

‘The Charge of the 

Light Brigade’  

Alfred, Lord 

Tennyson 

1854 

• Dactylic 

(stressed/unstressed/unstresse

d) dimeter (two pairs) so 6 

syllables per line create a 

regular rhythm. 

• Reflecting horses’ hooves 

advancing which is then broken 

by indented lines which are 

either 5 or 7 syllables to 

highlight their importance.  

• Repeated refrain ‘six hundred’ 

reminds us of their death. 

• Anaphora of ‘canon’ emphasises the 

death they face and underlines their 

bravery. 

• Repetition of ‘rode the six hundred’ to 

emphasise their bravery and importance. 

In line 38, the word ‘not’ changes the 

line and highlights their fate. 

• Crimean War (1853-1856) 

between Russia and Britain 

/ France.  

• At the battle of Balaclava, 

the British mistakenly 

charged towards the 

canons and most were 

killed.  

• Their deaths were 

celebrated as a symbol of 

our soldiers’ greatness and 

heroic values. 

• ‘The 

Destruction of 

Sennacherib’ 

• ‘Belfast 

Confetti’ 

• ‘War 

Photographer’ 
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‘Catrin’  

Gillian Clarke 

1978 

• Repetition of ‘I can remember’ 

highlights the personal nature 

of the poet’s memories. 

• Two stanzas highlight the 

different feelings the mother 

has with the first dealing with 

birth while the second focuses 

on the skating incident. 

• Language of conflict ‘fought over’ shows 

the pain of birth and represents 

motherhood as a battle. This is further 

developed in line 11/12 with screams of 

pain. 

• Simple language throughout, reflecting 

the simple, but intense feelings that the 

mother feels. 

• First stanza in past tense with the second 

changing into the present reflecting the 

ongoing struggle. 

• Alliteration: ‘first/fierce’ recreates 

heavy breathing of birth with the 

enjambment emphasising the physical 

split between them.  

• This enjambment seen again in line 5/6 

‘taking/turn’, and line 15/16 

‘become/separate’.  

• Poet’s own experiences 

looking at the birth of her 

daughter and her feelings as 

her child became a 

teenager.  

• Skating in the dark was 

chosen as a dispute as the 

poet felt it was something 

children would want to do 

as it was exciting whereas 

parents would see the 

dangers. 

• ‘Cousin Kate’ 

• ‘Poppies’ 

• ‘Half-Caste’ 

‘War 
Photographer’ 

Carole Satyamurti 

1987 

• Dramatic monologue. First 

stanza in present tense, but 

changes to past as images 

described before returning to 

present to make a generalised 

comment on war. 

• Free verse to increase feeling of 

reality and direct speech to the 

reader. 

• Contrast between stanza 2 

(lightness) and 3 (heavy burden) 

emphasises inequality and 

emphasises the divide between 

the privileged who live safely 

and those in war zones.  

• Intense imagery to reveal the horrors of 

war and contrast it with the safe lives of 

the viewers who live ‘normally’. 

• ‘seek out’ / ‘finger pressed’ – 

photographer presented as a predator to 

capture the ‘tragic’ and ‘absurd’ to stand 

out as pictures. 

• Line 1 alliteration ‘of the frame is 

flexible’ highlights the key concept of the 

poem. 

• The link between stanza two and three 

where the same opening ‘-as’ and the use 

of sibilance links the juxtaposing images 

although changes in its effect from light-

hearted giggling to a sinister tone. 

• Not focusing on any 

particular war, but written 

when the Iraq War was 

taking place. 

• Images of war were being 

captured and provided to 

people in real-time over the 

internet  

• Addresses the split between 

the safe lives of the viewers 

compared with the lives of 

the people in the 

photographs 

• ‘Belfast 

Confetti’ 

• ‘What Were 

They Like?’ 

• ‘Exposure’ 

• ‘The Charge of  

the Light 

Brigade’ 
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 • The enjambment between 

stanza 2 and 3 highlights this 

contrast and juxtaposes the two 

contrasting lives. 

• Poem uses constant juxtaposed 

images to show the good/bad 

that exists and how the line 

between them can be blurred. 

• Caesura after ‘the almost-smile’ 

suggests happiness that is being 

cut short. 

 • How pictures do not 

capture the truths they 

pretend to show. 

 

‘Belfast Confetti’ 

Ciaran Carson 

1990 

• Lines interrupted by 

enjambment and caesura – 

representing chaos and 

confusion. 

• Rhetorical questions at the end 

mirror both the actual questions 

being asked, but also the 

internal conflict the speaker 

feels about his own identity. 

• First person narrative and free 

verse poem showing personal 

speech and thoughts of the 

speaker. 

• Extended metaphor of punctuation 

represents the conflict. Anger, bombs and 

bullets show how the violence has 

destroyed identity.  

• The struggle to speak reflects the struggle 

to have a voice in society. 

• Metaphor ‘labyrinth’ how he feels 

trapped in an unreal world. Although the 

street names are known (and refer to 

conflicts around the world), the speaker 

is still trapped. 

• Poet lived in Belfast at the 

height of ‘The Troubles’ 

which began in 1969 which 

involved 30 years of 

conflict between 

Nationalists (who wanted a 

united Ireland) and 

Unionists (who wanted to 

remain within the UK).  

• British soldiers patrolled 

the streets and were 

regularly engaged with 

protests. 

• ‘War 

Photographer’ 

• ‘What Were They 

Like?’ 

• ‘Exposure’ 

• ‘The Charge of 

the Light 

Brigade’ 

‘The Class Game’  

Mary Casey 

1981 

• Repeated questions that involve 

the reader and challenge them 

and their beliefs.  

• These questions break up the 

text in the absence of stanzas. 

• Frequent contrasting images highlighting 

the differences between their lives 

‘stained with toil/soft lily white from 

perfume and oil.’  

• Likewise the difference between ‘patios’ 

and ‘yards’. 

• Shows pride in working-

class background and 

reflects fact that she feels 

looked down on by society. 

• ‘Half-Caste’ 

• ‘No Problem’ 
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 • Rhyming couplets create a 

teasing tone throughout the 

poem. 

• Does not take itself too seriously 

as not always rhyming. 

• Direct address: a challenge to 

the reader delivered as a 

dramatic monologue from one 

point of view with no chance to 

argue or reply.  

• Working class persona addressing 

someone middle class using 

humour to get message across. 

• One stanza which adds to idea 

that it is an outpouring of 

emotion, but it is split into 

sections divided by the refrain 

‘how can you tell …?’ moving 

onto the fourth time when it 

challenges with ‘why do you care 

…?’ 

• Deliberately colloquial ‘bog, mate, 

bum’ to highlight her background and 

challenge stereotypes. 

• These are mixed with Liverpudlian 

expressions ‘corpy, wet, nelly’ and 

contrasts with the posh people who use 

Standard English ‘Bye Mummy dear, 

pretty little semi’. 

• Simile towards end ‘like a sour plum’ is 

an attack on those who are said to talk 

‘with a plum in their mouths’ – the 

wealthy classes and asking if her accent 

is so wrong that they can’t accept her. 

• Context of plum in mouth 

comes from wealthy who 

could afford false teeth 

which were fitted in a set 

of lead gums with a hinge 

(lead = plumb). They would 

have to talk a certain way 

to cope with the teeth. 

 

‘Poppies’ 

Jane Weir 

2005 

• Free verse showing the raw 

emotion of the mother trying to 

cope with the grief of losing her 

son. 

• Dramatic monologue enabling the 

mother’s feelings to be made 

clear about the death of her 

child. 

• Strong imagery – starting with 

individual war graves with poppies 

placed in front of them. This leads to a 

memory of the mother pinning a poppy 

on her son. ‘blazer’ creates images of 

childhood and school. 

• Alliteration of ‘p’ and ‘b’ sounds 

creates a harsh tone and highlights the 

anger and bitterness she feels. 

• Images of a mother sending her son to 

school and introduces the feeling of 

loss. 

• Remembers the beginning 

of Armistice Sunday: set up 

to remember those killed 

in WW1, but looking wider 

at the suffering that the 

deaths caused. 

• ‘Catrin’ 

• ‘Exposure’ 

• ‘The Charge of 

the Light 

Brigade’ 

• ‘Poppies’ 

• ‘What Were 

They Like?’ 
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 • Different times used (three days 

before / after you’d gone) to 

include all battles. Ends with her 

suspended between past and 

present making clear that the 

pain is ever present. 

• Caesura make short phrases stand 

out such as ‘A split second / and 

you were away, intoxicated’ 

showing how suddenly he left – 

excited by life. 

• Series of three verbs ‘flattened, rolled, 

turned’ create a feeling of negativity as 

she is unable to express her feelings to 

her child.  

• The enjambment here to the third 

stanza ‘slowly melting’ creates a break 

in the poem and reflects the break in 

her emotions. 

• Metaphor ‘released a song bird’ showing 

her letting her emotions free after her 

son has left and the time is ambiguous 

and could now signal his death and her 

reaction to it. 

  

‘No problem’  

Benjamin 

Zephaniah 

1996 

• Repetition of the refrain: ‘I am 

not de problem’ highlighting that 

those who are prejudiced are the 

problem. 

• Two stanzas to highlight the 

divide that he describes. 

• Dub poem aided by regular rhyme 

scheme of ABCB and lines with 3 

trochaic (stressed followed by 

unstressed syllables) feet used 

frequently. 

• Uses dialect throughout showing his 

pride in his identity.  

• Emphasised by the phonetic spellings to 

emphasise his accent.  

• Alliteration of ‘d’ and ‘b’ sounds to 

highlight his anger and linked to the 

sibilance of ‘silly playground taunts ..’ 

to highlight the negativity. 

• He challenges the stereotype of black 

people being ‘athletic’ or criminals and 

argues that he is an academic and ‘on de 

run’ from the stereotype create a 

playful mockery of negative stereotypes. 

• ‘branded’ links back of the branding of 

slaves. 

• Poet’s own voice.  

• Speaking of his own 

experiences growing up in 

Birmingham in 60s and 70s.  

• Written in same year as 

the poem ‘Half-Caste’. 

• ‘Half-Caste’ 

• ‘The Class 

Game’ 

• ‘Cousin Kate’ 
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‘What were they 

like?’ 

Denise Levertov 

1967 

• Broken free verse with 

questions and answers 

reflecting the broken nature of 

the Vietnamese. 

• Contrast between first and 

second stanza where the 

patronising questions contrasts 

with the Vietnamese 

experience given in the 

answers. 

• A lack of rhyme highlights the 

lack of harmony and peace that 

exists. 

• Ending in the present tense 

highlights the continuing 

negative consequences of the 

war on the people.  

• The rhetorical question widens 

the poem to question the 

reader on their views. 

• Images of beauty juxtaposed with 

destruction such as ‘light hearts turned 

to stone.’ 

• Frequent repetition of ‘remember’ forces 

the reader to think about what has taken 

place and those who have died. 

• The past tense in the title highlights 

what has been lost. 

• War between USA and 

Vietnam in 60s and 70s 

with USA attempting to 

defeat the spread of 

Communism, but instead 

attacking and killing 

civilians. 

• Levertov was active in 

protesting against the 

Vietnam War. 

• Poem was written before 

the withdrawal of 

American troops in 1973. 

• ‘The 

Destruction of 

Sennacherib’ 

• ‘Belfast 

Confetti’ 

• ‘The Man He 

Killed’ 

• ‘Exposure’ 

 

 


